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1. Purpose of the review

The LA to evaluate and determine the progress against identified priorities and actions to improve the
quality of educational provision in the centre since a report on PRU provision in July 2012 and to make
recommendations for further improvement.

2. Evidence base

The review team comprised two Education Improvement Advisers.
Activities comprised:
e discussion and overview of the centre and tour of the building

review of key documentation including School Development Plan and SEF

lesson observations and a learning walk

observing leadership briefings

e interviews with the Group Manager, three members of the Senior Leadership Team and TLR
holders.

e interview with the Chair of the Management Committee
e interview with the head teacher of Netherfield Primary(support school)
e interview with coaching consultant

scrutiny of students’ work in the core subjects of English, Mathematics, Science and also foundation
subjects

visits to three providers of vocational education commissioned by the Learning Centre (Right
Track,Wheelbase and Nisai)

e examination of pupil progress and attendance records

The visit consisted of three adviser days over a four day period

3. Context of the review

Following a critical LA review in July 2012 Daybrook Learning Centre has received considerable support
to help improve the quality of education and outcomes for pupils. With the centre facing an impending
Ofsted inspection, the LA needs to know whether the level of support needs to be sustained and if the

support has resulted in accelerated rate of progress in identified areas.

4. Key Findings review

Of the 18 pupils who were listed as on roll and on the daily timetables two had already transferred to
other provision and another was due to leave at the end of the week. On a daily basis there are often
only 6 or 7 pupils in the centre at any one time with up to 16 staff( including managers, teachers,
teaching assistants and youth workers, not including administrative and kitchen and site management
staff). The majority of learners (24 KS4 pupils) access Alternative off site Provision.

14 pupils have been taken off the Centre’s roll from the start of the academic year and this has been
achieved within the 12 week target but a number of pupils with statements of special need or awaiting
statements remain at the centre for up to and exceeding a year while a suitable placement is found.
This year there will be 6 pupils in this category-one third of the number on roll. The Centre is not able to
meet the needs of these pupils, the majority of whom move onto REAL Education provision but this is
not appropriate for all of these pupils.

The Learning Centre has accessed support from an LA Education Improvement Adviser, Netherfield
Primary School, Coaching consultancy, 4 additional closure days to enable a comprehensive CPD
programme to be delivered. They did not access support from The Brunts School which went to the
other two centres.
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A comprehensive risk assessment was completed at the start of 2013 which rated a number of areas
related to the positive management of behaviour in the centre as high risk. The risk assessment was
compiled by a team from the centre and an Associate head teacher who has been providing support.
Even though staff have received some training, as recommended in the risk assessment, the lack of
systems and structures to ensure the safety of pupils and staff means that the recommendations made
still remain the same and the level of risk is still as high.

The coaching support did improve the teaching of one member of staff who has subsequently left the
centre. The retention of staff directly affects the lasting impact of the support provided so far and the
continued uncertainty of the future of the centre continues to hamper recruitment. This is unlikely to
change in the near future.

The 4 day closure CPD programme outlined the clearly the expectations and improvements needed but
without rigorous monitoring, clarity and direction from senior leaders it is unlikely that change in the
day to day practice will be secured. These changes are very recent and not sufficiently embedded to
make a positive impact on the progress of individuals.

The Centre takes a holistic approach to pupils achievement which includes progress in personal and
social development, behavioural aspects as well as academic progress and has clear criteria for what
outlines good, satisfactory and inadequate progress across these areas and_A more rigorous approach
to establishing pupils prior attainment on entry is in place and this information is made known to all
staff so they can use it to inform their planning

On a visit to a provider of vocational education (Wheelbase) the four pupils who were supposed to
attend that day had failed to arrive an hour after the expected time. Two eventually arrived but the
other two did not and one pupil’s attendance has dropped form 4 days per week to an average of one
day only. Of the folders of work for the four pupils only one was available for inspection. The centre’s
QA documentation rates this provider as good, however, action has been taken to challenge providers
following visits with the LA Education Improvement Adviser with the removal of one provider.

Another off site visit to another provider (Right Track)involved 6 pupils, 2 Right Track staff and 3
teachers from Daybrook Learning Centre. This lesson was a food preparation session as part of the
Duke of Edinburgh Award Scheme and was judged to be inadequate

The SEF is far too long but the actions identified for further development are accurate and on that basis
the grades should be inadequate in all areas rather than requiring improvement.

Achievement
Whilst a minority of pupils make good or better progress in academic achievement, too many pupils are
making progress which is inadequate or requiring improvement:
-At Key Stage 3 progress in maths is better than progress in English for current pupils. Almost half
of pupils are making satisfactory or better progress in maths whereas in English less than half
make satisfactory or better progress
-At Key Stage 4, numbers are low but only one of three pupils is making good progress in English
and maths, whilst two pupils are making inadequate progress
- In science, only one of eleven pupils is making good progress at Key Stage 3, two are making
only satisfactory progress, with others making inadequate progress. At Key Stage 4, one pupil out
of three is making outstanding progress but the other two are making inadequate progress.

Whilst a range of qualifications are offered, more rigour is needed in ensuring that all pupils are on
programmes which accurately meet their academic needs in addition to their social and vocational
needs.

Although pupils make improvements in their attendance in comparison to their rates of attendance in
mainstream schools, this is not good enough to ensure that all pupils are regularly in receipt of
sufficient learning and teaching to ensure good progress.
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The new tracking system provides information on pupils’ achievement in the core subjects but as yet
does not give information about other curriculum areas so that progress can be monitored and data
analysis can be used to improve practice across the curriculum.

The Centre’s work to improve literacy skills is not yet having enough impact because the strategic plan
for literacy is inadequate. The main literacy issue in the centre is writing but the existing literacy plan
only makes reference to reading .

A daily session on the Lexia programme has recently been introduced for all pupils but as many have
reading ages which are above 12+ years and so the application for all pupils is questionable.

The quality of teaching and learning from observations and the Centre’s own records show teaching
and learning as inadequate and with the departure of the teacher at the end of the summer term, who
has been judged consistently outstanding, practice is weakened even further.

Activities in lessons are insufficiently challenging because expectations are too low and too much
emphasis is placed on providing evidence for accreditation rather than on supporting pupils’ learning
and opportunities for making learning exciting, relevant and for deepening pupils’ knowledge, skills and
understanding are missed.

There are too few opportunities to develop pupils’ independence because staff do too much for pupils
rather than encouraging them to take the initiative and responsibility for their work.

5. Recommendations

Recommendations to improve teaching

The leadership should ensure that lessons learned from CPD, including the teaching and learning
conference, are implemented in teachers’ practice through a variety of means including coaching,
scrutiny of planning, focussed learning walks and lesson observations. Lesson study sessions across
centres could provide an opportunity for staff to further develop their skills.

Introduce Teacher Improvement Plans for all staff with specific targets related to their annual appraisal
targets and feedback from lesson observations.

Improve the range of strategies for teaching and learning so that pupils enjoy their learning, see the
relevance of what they are doing and are consequently more interested in their work and make better
progress in lessons.

Ensure that improvements in teachers’ use of AFL and the use of assessment information to inform
planning are embedded and best practice is shared through CPD and monitored through QA
procedures.

Ensure that, all staff who work as a team to support learning, plan collaboratively and take full
responsibility for the learning and progress of pupils during learning activities, including where external
providers are involved.

Ensure that suitable literacy interventions are in place for pupils who need it, delivered by trained staff,
quality assured and kept under review and opportunities for developing literacy skills across the
curriculum are routinely a feature of lessons. Lesson planning to achieve quality written outcomes with
opportunities for pupils to improve their work should be in place.

Investigate the opportunities to use ICT to enhance learning, particularly to encourage reluctant writers

and enable the redrafting and proof reading of written work and to make the link with ‘real life’ literacy
purposes.

WM May 2013

I~



Recommendations to improve data analysis

Ensure that the analysis of data gives a picture over time and use this both to identify good practice
which can be replicated and to identify practice or intervention which has not been as successful and
which should be discontinued.

Ensure that prior and current attainment of individuals is used with rigour to identify suitable
accredited progression routes and to inform the monitoring of progress of pupils in alternative
provision

The leadership should ensure that the use of the new data management system is monitored,
evaluated and kept under review so that further improvements can be made if needed.

The use of the electronic tracking system could be extended to include information on performance in
other curriculum areas in addition to the core subjects.

Recommendations to improve leadership and management

The SEF identifies one of the actions for further development the need to ensure all staff are clear
about their roles, responsibilities and accountabilities. Although there has been a restructure of roles in
the Centre a clear line management structure is lacking and staff are still not aware who to inform
about changes in arrangements and who they are accountable to. It is essential to link the outcomes of
the 4 day CPD into the line management process and also to insist on a number of non-negotiable
instructions for all staff to cover punctuality to lessons, responsibility for the supervision of pupils and
the use of time when pupils do not attend the Centre.

The Centre has begun to develop quality assurance processes and this work needs to continue to
ensure that all key areas are effectively led and all staff are aware of improvements that need to be
made both individually and collectively within a tight timeframe.

Leaders need to be aware that introducing changes to the curriculum need to be planned for in detail
and monitored regularly and action taken if they are proving to be ineffective. The newly introduced
‘nurture group’ is an example that requires swift action.

With the departure of the newly appointed SENCO at the end of the summer term it is essential that
this responsibility is allocated as soon as possible to fulfil statutory obligations and to ensure that the
newly introduced behaviour and learning plans continue to be used and developed.

Behaviour policy needs to be consistently applied by all staff and reviewed in the light of the risk
assessment produced earlier in the year and action taken to mitigate the risks identified in the centre
for pupils and staff which still remain..

Produce a comprehensive strategic plan for literacy development for the Centre using designated
support from LA Literacy Adviser and identify training courses for English teacher.

Attendance figures for Daybrook are significantly below those of the other two centres. The leadership
needs to review the reasons for this discrepancy and put actions in place to target attendance by
working closely with parents. Support from the LA Behaviour and Attendance Adviser needs following

up.
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